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CHAPTER I 


Introduction to the Problem s 

In a.w& system of education* the teacher holds the pivotal 
position® Inspit© of the fact that technological advameeaesrts haw© 
■ad® headway in the prosess of tea© hi og*=»l earning , it has not been 
found possible to replace the teacher from the seenee© Teaching 
Machines ar® doing good service® but still there are many class 
row situations where the teacher is needed indispensably* 

Fomasrly w© have had the conviction that teacher© ar© 

born and not Made® But this statement does not hold good for our 

number of 

present day educational needle With the rapid growth in thereon- 
sumers of all levels of education, specially the first and.the second 
levels® it is necessary t® make provision for the training of 
teacher© who ar© to assume the task of teaching in th® schools^ 

This education of teachers is a stupendous task® both qualitatively 
and quantitatively®. On© must reinesabfer that it is on the quality 
of teachers Abut the excellence of a country 9 s citizenery depends 
in all walks of life® Th® importance and education of the teacher 
could b® neglected only at the coat of national peril® Moat 
advanced countries of the world like tT«S®A.® s UeK® and the U©S®S®R®. 
have added a year or two to the teachers professional preparation® 

It indicat©® that these countries also value the education of 
teachers© The same should happen in India a© that some improvement 
in teacher education may he possible© 

' In the training of teachers, the role played by teacher 
educators is of paramount significance® The period of stay in a 
teachers college has soma impact upon the prospective teachers® 

The methods of teaching adopted by the teacher educators; their 
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to the attitude which is generally held by the teacher educator which 
in turn affects the performance of thei± own and also that of their 
student teachers undergoing the training® 

The study of this attitude i® important from another point 
of view® Education and training have a definite role in forming the 
right type of attitude® If we know the existing attitudes of a group 
of people pursuing a particular j ob» we can bring about some modifi¬ 
cation or changes in their attitudes through specific activities® 













Biuaeni ieacoin| # itegaraxng %ne iseeo ana xispornanc© or x ne prooxe® 
the fallowing quotation would not bo out of place to mention! 

®Professional educators and student® alike have cow© to 
realise the value and importance of the student teaching programe 
in the preparation of prospective teachers© From the expectation 
of the past that student teaching experience would produce a skilled 
teacher, educators hav© moved to the realisation that this is bom 
nearly a period of re-orientation© A polished performer eatt not be 
developedu, during this short span of time but a high state of 

It 

readiness for ©n the job experience can certainly b© created*® 

So far no attention was paid to the training of teacher 
©ducat©r$«t„ Only the in»»a@rvice education of teacher® in schools 
was supposed to be essential and undertaken accordingly© But such 
a state of affairs could not continue and efforts have been made 
to improve the situation© Writing in a recent issue of the Time® 
Educational Supplement* a correspondent complained that the methods 
used in the Training College® in England were the ®asa© a® used in 
1830* Teachers through their effective skill must prove that 
teaching demands special skill® and knowledge*, 

Statement of the Problow : 

The problem studied is *A Study ©£ Teacher Educator®* 

Attitude towards Practice-teaching in some of the selected Training 

mainly 

Colleges of U*P. and Delhi** It/aijss at finding out the existing 

rr^WoodFufV;Hih5T”3B*: Student Teaching To day (Washington D*C .: 

The American Association of Colleges for Teacher Education 
190®) p* SO » 


v 
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attitude of men and women, working in the teachers college $ towards 
practice teaching programme of the college® 

Tta© present study has been delimited by studying attitude 

not towards the entire programme , but only towards supervised school 

experience under which ©aeh prospective teacher remains for sometime® 

Only the st&xf of the secondary training college has been Included 

with only those teachere wh© teach the non«*practical subjects® It 

school 

also does not include the primary/teacher educators® The sam© 
study can b® undertaken for the whole nation and for teacher educator® 
at different levels off teacher training* The study undertaken does 
not include the practice teaching done by arts and crafts teachers® 
Basic training schools and colleges have been omitted* 

Related Studies ; 

A serious study of related literature on the topic is 
necessary to arrive at same probleas which can b® farther probed® 

Th® investigator searched for the related literature on the topic 
and h® ©a»® across »any studies which relates to the study of 
student teachers' attitude towards courses in education, practice 
teaching etc® Similarly in some studies attempts have been mad® to 
study the attitude of teachers towards innovation® in education, 
educational practices and other factors concerned with the process 
of education* 

The study of attitude has become a popular and important 

! 

topic not only in social psychology hut also in education, guidance 
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and ©ounselling@ There is vast literature in Journals of psychology, 

<"g 

sociology s education and political science dealing with attitude* 

Th® author consulted a few studies relating to his field 

of investigation* In the Central Institute of Education Delhi 

. ''' T , ,3 College Teach 

Shri b®s*iba Agrwai* conducted a study on the Attitude of Trai 

The study was restricted to a smaller area® Teachers 

having a minimum teaching experience of two years were iraoluded* 

Only a few factors such as age* sex® designation® prof©asternal© 

(qualification and teaching experience have been analysed* No 

attempt was naasi© to find out th© ways and means for making attitudes 

more favourable towards t he profession* Th© Lik©rt“»typ© of attitude 

seal© was employed for the purpose of the study® Th© study was 

further limited to find out only the current attitude of th© teachers 

concorned* 

Th© following are gone specific problem® on which, the 
study mainly focussed its attention* 

1® To find out the reaction of training eoliag© personnel 
to th© immediate problem concerning th©» in the profession® This 
includes th® problem associated with their social status, academic 
freed©*® salary and adjt^;®©nt with th® Institution* 

2« To know whether they have any faith in the utility 
of teacher education (both pre—servloe and in-service) or they are 
serving perfunctorily* 


ning/ 


2* Ktivard,A«L* Techniques of Attitude Seale Construction* Appleton 
Century Crafts Inc* New York, 1957® 

3* Agrval ,S«S.L. Attitude of Training College Teachers ©f Agra 
v University towards their profession** C*1•£• Delhi 

University Campus® Delhi Unpublished M«Xd* Dissertation, 
1965*66 « 





qualifications in relation to the school subjects they ars super® 
vising and guiding and the papers they are teaching# 
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(e) ¥m®sj teachers® 
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Evaa conducted *A study of attitude towards teaching a® 
a career* and revealed very interesting conclusions® The subjects 
of her study were school certificate candidates® The important 
conclusions drawn by her are: 

(i) That there is no significant difference between score® 


4®, Obi Datt, *A Study of Attitude of Teachers of Secondary Schott® 

ia Delhi towards their Profession",C.I.K. Delhi, 1963, 
Unpublished M.Ed. Dissertation, 

5® Evan K«M« , "A Study of Attitude towards Teaching am a Career*, 
Br. Jr, Edu« Pay® Vol. XXII, 1952, P* 13* 











c orrelation® 


In another study Edra E* Lipscomb investigated tfie 
attitude of student teachers in elementary education* Tfa© basic 
problem was to explore their attitude before and after their studeni 
teaching experience in a effort to determine whether attitudinal 


changes has occurred® 

The sample consisted of forty four senior student® enroll' 
as student teachers in elementary education at Indiana University* 

A situational type of teacher attitude scale was develop©' 
and validated, add the reliability co-efficient of ©80 was establis 
ed a The test was administered to the student teachers at the 
beginning and again at the end of their student teaching© 

The data was analysed using chi-square and the Mo Nemar 
test for the significance of change in the expressed attitude of 
student teachers* 


6 a Lipscomb, Edra Be "A Study of the Attitudes of Student Teachers 
in Elementary Education**, The Journal of Educational 
Eesearch, Vol, 60, Ko«4, December, 1066* 



















2* Singh, Harbhajan L*(Mrs*) An investigation into the 

Attitudes of Training College Lecturers towards Extension 
Services Departments, Unpublished M*Ed. Dissertation, CIE 
Delhi, 1965-66* 


7«• Person Oscar, *A Cospar ative Study- of the Vest Afrian Studepta 
and Teachers towards Modern Approach in Teaching^, The 
British Journal of Educational Psychology^ Nor* 1965 
Vol* XXXV Part 3* 
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3* Asad JaLssMs general survey of the atitude® of Delhi 
■ teacher® towards the socio-economic and professional 
aspect of their lives® Unpublished M«J£d« Report} C®X«E® 
Delhi 9 1954* 

4® Rain® T*N® R Cobstruction of the attitude scale for 

«®&suring the attitude of school teachers towards teaching 
as a profession 54 Unpublished MJSd® Report} C.1«E® Delhi* 
1954®. 




Group on the Study of Secondary Teachers 1964® 









6® Fallow tip of assignments given to school children 
ffs Preparation of ©as© studies 

8® Construction and administration of seholistie achievement 
test 

9© Black Board work 

10® SccsioMetrl© study of groups in ttie class room 

11® Preparation and use of antio-visual aid® 'by students a® 
well a® simple workshop practice 

12® Practical work connected with school subjects 

13® It is saeaiat to t®k© care of deficiencies in the trainee's 
knowledge of the school subject, he/sh© proposes to teach 
from the point of view of the needs of the so bool« 

9 

Th® scope of student teaching is further described as 


follows? 

i<s Observation of pupils and their characteristic behaviour 

2® Observation of good lessons 

3« Class teaching including the us® of the new methods 

4® Organizing and 1 guiding practical work in : the field® 
lab/oratory and workshop 

5® Planning forth© equipment in a department or laboratory 
and maintaining, the service of its facilities to students 

6* Critical study of various school services and planning 
to in prove them® 

7* Preparation and use of audio-visual aids 

8® Maintaining cumulative records, conducting case studies 
and using sociometric techniques 

9® Planning, challenging assignments and attending to 
correction work 

10* developing testa and other ©valuation procedure to 
teat achievement in a unit or topic 


9* Sham®, P*D« ’Objectives and Scope ©f Student Teaching’ , Report 
of tSse All India Preparatory Seminar held at Allahabad 
from Bee, 15 to 20, 1966, p*33, Department of Teacher 
Education (NCSRT>, 33, ChhatraMarg, Belhi^T® 





11# Participation in school assemblies important ©vents or 
days® staff meetings 

12® Induction into the organisation of the school, its 
office and departments 

13« Studying resources in the community and utilising the sense 
for strengthening the class teaching and other school 
progr «iineg 

14® Using proformas for self^assessment and progress gained 
Student Teaching 

Student teaching is a comprehensive plan according to 
the s@ two fraseworks suggested# In this way, the student teaching 
includes not only tuose skills and techniques which are required 
for class room teaching but many other things must b© made known 
to the teacher during his course of training© 

Teacher Educators 

Teacher training involves the consideration of two 
things® Imparting the knowledge of the subject matter to the 
teachers and teaching the® about the pedagogical aspects associated 
with the teaching™!earning process® About the former the teachers 9 
college generally do not assume any responsibility but about the 
latter they are supposed t© direct and instruct fully the prospec¬ 
tive teachers© A teacher educator should generally have teaching 

experience in a school and after acquainting him with all aspects 

h® 

of teaching there/should go to teach in a college of education* 

He should also have some experience of supervision and inspection 
so that he can have some idea of the difficulties met by the 
teachers® He should have high professional training, such as 
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Master 9 s degree in education followed by a doctorate degree in 
education* Her© only those teacher educators have been included 
who are associated with the teaching of the methodology of subject© 
like English, Hindi, Mathematics, Science, Geography, History etc, 
©tc @ 

Objectives of the Study 

1} To find out in general the attitude of teacher 
educators towards practice teaching., 

2) To ascertain whether teacher educators attitude towards 
practice teaching differs with their experience, qualifications and 
the type of institution to which they belong® 







CHAPTER II 


XtUL Place of Teacher Education and 

Teacher education occupies a unique plao® in. the ©satire 

system of educations Its impartanc® can not be underestimated 

because the quality of a teacher in turn affects th© school 

education®* '’Investment in teacher-education can yield very rich 

dividends because the financial resources required are small when 

measured against the resulting improvement in the education of 
i 

millions® » -A teacher should be exposed to many innovations in 

the techniques of teaching so that he can adopt them successfully* 

In the absence of such a training., he tends to perpetuate the 

traditional method of teaching and this way does not enlighten 

Vlth 

the minds of hi® pupils, but loads it/what White-head ha® called 
as 4 deat bite 4 of knowledge* The change in the use of th© phrase 

^Teacher Training 0 to ‘Teacher Education' indicates the philosophy 

. ", a in is needed 

of teacher education and/e hange/it^aceording to the needs of th© 

society*- A teacher is not only supposed to know about the various 
skills and tricks of th© trade in teaching, but he should also 
have certain desirable interests and favourable attitudes towards 
his work® In this way he c an lead the groups of students success¬ 
fully under his guidance* The teacher education programme give® 
the* much freedom for experimentation and educates them for th® 
development of the total personality. Every aspect of th® training 
programme should be planned according t© their abilities s interests 
and needs* In every aspect of teacher education we must be careful 
about being democratic for example in evaluation, organization of 


1* Report of the Indian Education Commission 1964—66., p, 67® 
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c 0 *“®urri©alBr activities and the curriculum,in leading tfa® corporate 
and community life and also in practice teaching® It goes without 
saying that the way in which we try to develop the personality of 
prospective teachers, it will have its effects upon"tho©e who 
would to© taught in the schools "by these teachers® Hence w© must 
toe quite reasonable' and careful while devising programmes for the 
©ducation ©f prospective teachers© 

For educational improvement and reconstruction, tooth 
the pre-service and inservice education of teachers play a critical 
and crucial role® In the pre-service programmes, the crux of the 
matter is student teaching® Hence efforts will have to to® taad® 
for strengthening and enriching the teacher education programs^© 
for turning out effective teachers®, 

Prevalent State of Practice Teaching and 
its' place '~i‘n"Teacher 35duration ' 

Practice teaching should toe regarded as an integral 

part of teacher education,) Without it a prospective teacher can 

not acquire the skills of teaching® He can. see that how the law® 

and methods learned about teaching can be applied in the class 

rooa situation* Under present circumstance®® observed the Indian 

Education Commission that "set patterns and rigid techniques are 

followed in practice teaching with a disregard for present day 

2 

needs and otojectiv©8 w p 

There are" so®© important aspect® of practice teaching 
about which there is no agreement among the experts® In a 


2# Opt® cit* p. St* 14® 











lesson© should be planned, whether all, moot or only a few should 


be cheeked by subject lecturers, before delivery, what percentage 

of lessons should be supervised and by who® or what bind and number 

3 

of visual aids should b® sued for ary given age-group” « 

Besides this, there are tw® other important aspects at 
student teaching which require^ immediate attention® It appears 
essential that cooperation of schools and th© olass room teacher 
should b© readily available for the training institutions so that 
th© efficiency and the usefulness of student teaching prograMne 
can be enhanced* Secondly the evaluation of student teaching 
should be dome in view of the objectives decided for th® purpose®. 

Student teachers regard it as something unnecessary and 
a wastage of tisa®® They have no faith in th® effectiveness of 
the Method learat in the training coll egos « As they cewie out of 
th® training institutions, th© sasa© traditional methods ar® 
followed by them, while teaching in th® schools# 

Th® s»8 appears true about the teacher educators® Many 
©f them are appointed without experience of school teaching* 

Their perception about the preparation of a prospective teacher | ft i 
because they do not have teaching experience and are quit© ignorant 










schoolteacher* Very few teachers in oar schools ®r© capable of 



teachers* college is always worried about the placement of his 
students for practice teaching* Only in schools where he can 
exercise his personal influence students teachers are allowed for 
practice teaching* Otherwise they are just tolerated and not 
welcomed* The teachers have the common notion that a lost of 



4« Quoted in the Indiana State University Teacher College Journal 
Vol. 39, No*l, Oct. 1967, p.30. 








or field by the college and the school administration 5 @ concern 

about the preparation of the prospective teacher® In most of the 

colleges th© scheme of lesson planning regains unchanged except 

Bom® efforts to introduce the unit method of l@a®on planning in 

th© regional colleges of education under th© NCKRT* 

For real improvement in teacher education, it is quite 

necessary to have a higher level ©f preparation for the class 

row teacher who will guide and shape the experience of th© student 

teachers* Similarly, we weed sobs© improvement inth® attitude of 

colleges towards student teaching* It should be placed on a 

sound footing and proper perspective with regards to curriculum 

and budgetary provisions made for the practice teaching® 

Th© longer practice supervised by the school teachers 

would give th© technique and confidence required by the prospective 

teachers* To ensure a degree of co-ordination ©elected school 

staff should be made incharge of supervising the student teaching 

and could b© assigned some work in a terns her training institutions® 

and 

In this way, they can know the college policy ,/could b© associated 
with the training of students for teaching and can give 'on th© 
sopt* advice® The college supervisor should also have his share 
of supervision, 

Sometime can be alloted for the purpose® This can 
link theory with practice and th© feed back ©an be maintained® 

Ultimately, it becomes quite important for the student 
teachers to have faith in the efficiency and impact of teaching 
methods learnt by them® Stratemeyer and Lindsey say that "Success¬ 
fully Inducing a young person into teaching demands attitudes and 













CHAPTER III 


Attitude and Their Measurement 

Th® concept of attitude has "been understood and defined 

differently® According to Thurstone and Chav© an attitude Is 

"The sum total of a man’s inclination and feelings, prejudice or 

bias, preconceived notions,, ideas, fear©? threats and conviction® 

i 

about any specific topic’ 5 ® It is otherwise stated by Thurston© 
as a w Generalized reaction for or against a specific psychological 

in. 

object 5 * Allport prefers to treat it as mental and neural 

state of readings organised through experience, exerting a directive 

and dynamic influence upon the individual’s response to all objects 

3 

and situations with which it is related”* This definition focusses 

attention upon attitude as a generalized pattern in perception 

or action as an integration of various experiences® Jordan defines 

attitude "An enduring set or disposition growing out of our 

experience to act favourably or unfavourably towards institutions, 

4 

ideas, individuals or objects"* 

Historically the concept of attitude included mental 
set, task set, and intention-determining tendencies of very brief 
duration-as well as the relatively permanent biases of politics® 
economic® and religion® By Cust/om, however, ”The concept has 
become restricted to mean social attitudes - long lasting pre¬ 
dispositions to perceive social situations in a certain manner 

1® Thurstone and Chave: The Measurement of Attitude® p*6 • 

2® Thurstone L«L,: Theory of Attitude Measurement®, 

3® Munroe, Ed® Encyclopaedia of Educational Research, p*77® 

Ibid 

4® Opt ^ o**t * p.77 » 
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and to act, accordingly 

w On a psychological scales attitude occupies a location 

between concept add trait© Concepts are generalised patterns 

evolved through experience* but they lack the dynamic quality of 

attitudes® «.• Traits ar© likewise generalized patterns of 

perception and response* but their reference is primarily to the 

self e«g» self confidence,whereas attitudes have reference to the 

3 

©vents outside the boundaries of self© w 

Some of the lading characteristic of attitude have been 

7 

expressed in the words of Jordan as follows: 

i# An attitude is essnetially a set or disposition which 
is also described as a predisposition or tendency© 

2® There is always a feeling tone to act favourably or 

unfavourably, positively or negatively toward an object© 

3* The attitude is a result of experience© 

4® The set or disposition is directed towards some psychologi¬ 
cal objects such as a person, a situation, an institution, 
a race, or an ideal# 

5« It is enduring# 

Measurement of Attitude : 

Necessity : It is thought that measurement of attitude 
is indispensable because of their great improtance in man’s life# 

On this very topic the opinions of prominent psychologists are 
worth considering# 

5« Ibid# p,77 
6# Ibid# p#77 

7# Jordan A.M#: Measurement in Education# p*447# 
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8 

Jordan write® "Attitudes and Interests determine pretty 
largely the direction of behaviour® Even more than knowledge, 
attitudes affects action*” 

Hole of attitude in human life wiiybe further known 
from what Ross Stoger writes on Attitude, 

"The predominant role of attitudes in determining out; 
though memory and learning processes has been recognized by psycho¬ 
logists since the late 19th century. Today it is agreed upon that 
attitudes not only determine the conclusions we shall derive from 

Q 

facts, but also influence the very facts we are writing to accept" , 
H© further explaines his point thus w It is easy to observe 
that student s with attitudes infavourable to certain material learn 
it with greater difficulty than those whose attitudes are favour¬ 
able* Exporirantally Levin and Murphy showed that when students 
are grouped by pro and anti communists’ attitude, they differ 
significantly in speed of memorizing.passages praising or critici¬ 
zing communism* Edward verified the hypothesis that people select 
and remember from a speech those items which fit their attitude, 
rejecting data which conflict with their views* Attitudes are 
therefore basic to many educational activities* 

In the light of this vital importance, it is felt that 
attitudes should be measured for the purpose of knowing the pupils 
attitudes and develops, or change them through the medium of edu&ation, 
as the need may arise. Measurement may surely help us in this 

8® Supra p.fclac 21® 

9« opt® cits p 20* 
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direct ion® 

Methods of Attitude Measurement 

For measuring anything some scale is necessary® 

Similarly for measuring attitude a scale should he prepared for 
measurement® In the beginning, the investigator collects a Xprge 
number of items connected -with the attitude under investigation® 
These items should show clearly favourable or clearly unfavourable 
views regarding something, idea or object® Secondly these items 
are administered to a group of subjects representative of the 
population under study and with whom the scale will be used® The 
subject is asked to indicate their responses by showing th© agree¬ 
ment-disagreement with each item® These items are scored in such 
a way that response indicating the moat favourable attitude is 
given the highest score® Each individual’s total score is to 
determine which of the items discriminate most clearly between 
the high scores and the low scores on the total scale® Item® 
that do not show substantial correlation with the total score 
are eliminated to ensure that the tool has internal consistency 
and that every item is related to the same gneral attitude* This 
is, in brief, the description of the Likert type of scale used 
in the measurement of attitude® It has many advantages over the 
Thurston Scale® They ares 

It permits the use of items that are not manifestly 
related to the attitude being investigated® 

2® In the Likert Method any item that is found to be 

empirically consistent with the total seore can be included® 
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3© It is simpler and easy to construct® 

4® It is more reliable as compered to the Thurston© type 
of scale having the sa*®e number of items® 

5® It permits the expression of the several degrees of 
agreement-disagreement over an issue© 

6® More precise information can be measured from the Likert 
type of scale® 

disadvantages of the Likert type of Scale 

1«. It does not provide basis for saying how much nor© 
favourable one is than another and also can not measure the afflount 
of change after some experience* 

2* The total score of an individual has little clear 
meaning since many patterns of responses to many items may give 
the same score® It this way, a greater number of response possi¬ 
bilities is provided® Although the total scores are the same, their 
meanings may be quite different® 

Procedure of the Study 

Procedure adopted by the investigator consists in 
preparing an attitude scale to know the teacher educat/ors 11 
attitude towards practice teaching* A few sentences about the 
selection of the sample els© would not be out of place to mention 
here® The total number of teacher educators in U*P* and Delhi is 
estimated to be roughly about 500® Out of this number we can 
exclude 100 teachers who take up such subjects as arts, crafts, 
physical education etc® So ultimately 400 teacher educators remain 
who are mostly concerned with the practice teaching aspect of the 
training programme* In the present study only a limited sample 









as 


of iOO teacher educators working in Government Training Coilejjeg, 

University Departments of Education and affiliated colleges having 

departments of education have been included® The sample has been 

drawn from various types of institution® undertaking the teacher 

training programme^ so that it can be justified as representative 

and randomly stratified® It is drawn from the entire population 

of teacher educators in U.P* and Delhi regions# The method of 

study applied is the application of attitude scale prepared® A 

five point scale t© measure the attitude, on the lines of Likert's 

technique was developed by the investigator® The investigator 

first studied the various constituent elements of practice teaching* 

He collected the opinions and statements concerning these various 

constituents® For this he asked the experts, experienced teacher 

edueator® to express their views on the subject* The literature 

dealing with the education of teachers was also consulted to frame 

way 

the related items® In this /the investigator collected some sixty 
items related with the practice teaching. The items included 
in the opinionnaire (prepared at the first stage of the attitude 
scale) covered the following important ingradients of practice 
teaching: 

1* Lesson Planning 

2* Demonstration lessons 

3* Observation of the lessons 

4e Supervision of the lessons 

5* Arrangement of the practioe teaching 

6# The place of internal assessment and external exams® 

7* Evaluation of practice teaching 
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8* Methods adopted in teaching and their relationship with 
theory course© 

9« The number of lessons to be taught 
10® Self evaluation by the trainees 
He The role of the school teacher 
12® The role of the college supervisor 

13® Placement of the trainee® in the profession after the 
training 

In all 60 items were framed relating to the above mentioned 
aspects of practice teaching and a five point rating scale was put up 
against each statement® The positive and negative statements were 
mixed up® Preceding these statements a personal request was made 
in writing to each teacher educator and instructions were given 
to respond to the questionnaire# The tool was administered to a 
group of teacher educators for the try out#, In this try out, 40 
teachers educators were covered® 

Scoring the. Test Items s 

The Likert's technique of attitude measurement give® 
each positions, on the given oontinuum, a scale value® Since it 
is a five point scale the veightage assigned to each positive or 
negative statement is as follows: 

Categories Weightage for Veightage for 

positive statement negative state— 

Strongly Agree 

Agree 

Undecided 

Disagree 

Strongly disagree 


5 

4 

3 

2 

i 


ment 

1 

2 


3 

4 

5 
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The scoring of each statement was done according to 
their respective scale value 6 The scoring for all the statements 
(60) was added up to secure individual total score* The scores 
of all the 40 teacher educators was calculated in this way* All 
the scores were arranged in the descending order* The scripts 
representing 21% of the top score® and 27% of the bottom scores 
were considered® These scripts were 20 in number with 10 indicating 
the upper 27% and the rest 10 indicating the lower 27% of the total 
score® The total score of each item was calculated by finding its 
frequency in the corresponding scale value® Thus the score values 
for the 60 items were obtained® This followed the method of item 
analysis for the selection of items for the finalization of the 
tool® The number of individual scores in each group was 10® The 
frequencies for a particular statement under three categories of 
the scale (Agree, Undecided and Disagree) were recorded against 
each group in a tabular form. These are called as observed 
frequencies (fn). In order to calculate the chi-square, in addition 
to the observed frequencies, expected frequencies (fe) are also 
needed® Hence these were calculated with the help of the total 
frequencies under each category as well as against each group® 

The method of calculating the expected frequencies is to find 
out the difference between the observed and expected frequency 
and then square it and divide it by the expected frequency in each 
case® The sum of the quotients would be the value of the chi- 
square* The formula applied is like this; 
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df = (r-l) (e-l) 
a <2-1) <3-i) 

« 2 

For 2 degree of freedom the value of chi-square at *05 level of 
significance is 5.991 and at .01 level is 9.210* 

Similarly the chi-sauare for each item was calculated® 
The following table shows the value of the chi-square for each 
item and its level of significance® 

Table 1 


Item No® Chi-square Level of 

V a lue Significance 


1 

7 8,0 

.05 

2 

4.0 

- 

3 

4.0 

ba. 

4 

4.0 

- 

5 

21.0 

«oi 

6 

7.0 

®05 

T 

4.0 

pm 

8 

1.0 


9 

i *0 

»Sn 

10 

1®0 

- 

11 

7.0 

.05 

12 

13 ®C 

.01 

13 

1.0 


14 

4.0 

~ 
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litem No« Chi-square Ijsv e 1 ol' 

Value Significance 


15 

l 

O 

& 

M 

— 

16 

4*0 


1 7 

4 *0 

- 

18 

4 ftO 

r —■ 

IS 

-47 *C 

»Ol 

20 

3*0 

- 

21 

3 «0 

— 

22 

I9o0 

«oi 

23 

1 «o 

- 

24 

3*0 

— 

25 

12 0 0 

*01 

26 

1 oQ 


27 

3*0 


28 

19*0 

.Ol 

29 

1 *C 

- 

30 

7*0 

*05 

31 

13 *0 

*01 

32 

3*0 

#—* 

33 

1*0 


34 

i *Q 

9 —•> 

35 

16*0 

<vO 1 

36 

4*0 

- 

37 

7*0 

- 

36 

1 *o 

— 





Item No, 


Chi-square 
Value 


Level of 
Signlfic anee 


39 

9 ©0 

*05 

40 

1 «0 

»=*» 

41 

t ©Q 

»U3 

42 

i *0 

— 

43 

7*0 


44 

4,0 


45 

1 ©0 

- 

4G 

13 oQ 

aOl 

4T 

1 ,0 

- 

48 

28 ©0 

„01 

49 

9 o 0 

©05 

50 

1 ClC 

- 

51 

7 ®0 

«05 

52 

S o 0 

©05 

53 

1 ©0 

•UWIN 

54 

7 » 0 

©05 

55 

3 »0 


56 

1 „o 


57 

1 *0 

- 

58 

31 «G 

©Ol 

59 

36*0 

©01 


60 


25 sO 


©01 
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It can be seen from the a-h-m'-e- table that 24 items out 
of 60 Items stand statistically significant.. The list of these 
items is given in Appendix!!*, 

In this way 24- items were retained and the rest eliminated. 
For the final analysis and interpretation these items were consider¬ 
ed. Of these 18 were positive and 6 negative statements and their 
scoring for the 100 respondents was done as per method already 
referred to in the previous pages* 


Reliability of the Attitude Scale 
The reliability concerns with the precision of the tool 
regardless of what is measured* The split-half reliability co¬ 
efficient often tends to be lower in attitude research* It is 
generally lower than the test-retest coefficient and in any case 
as Vernon (iO) points out ” It is probably a mistake to aim i® at 
extremely high reliability in attitude scales, since this may be 

obtained at the expense of validity”* 

The investigator adopted the Croanbach Alfa method of 
estimating the reliability of the test* This method makes use 
of the item statistics and is a measure of internal consistency of 


the test* 


The following formula gives the reliability of a test: 

cC = ( 1--i ) 

n-1 v t 

Where n = number of items 

v = the sum of variance on all items 
i 

v. = total variance 
X 


10* Vernon, P»E, Personality Tests and Assessments, Methuen, 1956. 




G< « 


Q 9 

KJ f£i 

In this case the reliability is calculated as follows: 

t „ iM58 x 
24—1' 1 95950 ' 

" < 1 - ,47} 

( ,53 } = 0,55 

<£j 3 

Hence the reliability coefficient of the attitude scale 
is 0,55 in the present investigation. 

Validity ; 

Attitudes are pre—dispositions which we become aware through 
behaviour but when the nature of attitude is not known, precisely 
understood, and the behaviour to which it gives rise may be dis¬ 
torted for reasons of courtesy and expediency^ it makes it 

i 'J" 

difficult to establish the validity of any particular attitude 
scale® Moreover, assessment of validity is ultimately a subjective 
one. It seems, therefore, feasible to measure attitude as an index 
of attitude and then define the, attitude as 'What the test measures'. 
The validity of a test must inhere in its construction and must 
inevitably be based on a subjective assessment of its various items 
inrelation to a logical analysis of the trait in question, as it 
exists in investigator's perception. Thus Me Nemar (ll) has pointed 
cut that "4 scale of attitude towards an issue is said to be valid 
because the items in the scale make it so that the items have been 
judged valid’*. On this assumption one can reasonably be satisfied 


11, Me Nemar, Opinion-Attitude Methodology, Psychological 
Bulletin, 1946. pp, 43,289, 374, 
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that he has produced a valid instrument* Jteimers (13) has in 
fact suggested that 11 If we are interested only in knowing what the 
present attitudes of a fiven group are, we can equate validity 
with reliability”« 

Further it has been repeatedly pointed out that it is 
difficult to establish the validity* Begarding validity Orcanbach 
writes "Attitude tests have been severely criticised because they 
have been used without their validity having been established* The 
failure to demonstrate that they are valid measure of belief is 
in the part due to the difficulty of /finding criteria"*(±3) 

Freeman is also of the same opinion "Validity of tests 
of attitude is extremely difficult, to determine in a statistical 
manner since the only behavioural data of sampling with regard to 
such measure attitudes towards church, foreign borras, specific 
minority groups, education and the like"® (l4) 

Therefore it is very difficult to know a man's attitude 
except what he tells us* His attitudes and private beliefs can be 
inferred through his publicly verbalized opinion* Since the 
individual is expected to express his free opinion regarding statement 
in the attitude scale, it is believed that his opinions indicate 
his attitude* To that extent the attitude scale has a high validity, 

12® Bemmers, II ,11. Introduction to Opinion and -Attitude Measurement, 
Harper & Brothers, New York 1954, p»47s 

13® Croanbach Lee, J* Sssentials of Psychological Testing, 

Harper & Brothers, New York 1949, p» 3T5. 

14, Freeman, Frank, S* Theory and Practice of Psychological Testing, 
Henry Holt and Company, New York, 1956, p, 488. 




CHAPTER IV 


Analysis and Interpretation of Data 

After having collected the data 'with the help of the 
final attitude questionnaire, the next step pursuer] by the inves¬ 
tigator was that of making an analysis of the data and interpreting 
the results arrived at, on the basis of the analysis. 

First of all the investigator scored the 109 questionnaires 
responded by the teacher educators* The following table shows the 
scores of the individuals on the final attitude scale. 

Table 2 


si. 

No* 

Score 

Sl e 

Mo. 

Score 

i 

75 

15 

74 

2 

70 

16 

68 

3 

82 

17 

93 

4 

86 

18 

91 

5 

77 

19 

80 

6 

83 

20 

82 

7 

71 

21 

88 

8 

66 

22 

81 

9 

84 

23 

76 

10 

78 

24 

79 

il 

92 

25 

64 

12 

89 

26 

72 

13 

79 

27 

71 

14 

78 

28 

79 
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SI a 

No, 

Score 

SI® 

NO a 

Sc o re 

29 

76 

52 

76 

30 

64 

53 

79 

31 

73 

54 

70 

32 

84 

55 

80 

33 

72 

56 

73 

34 

84 

57 

73 

35 

78 

53 

75 

36 

72 

59 

86 

37 

90 

60 

85 

38 

80 

61 

84 

39 

80 

62 

74 

40 

69 

63 

104 

41 

74 

64 

81 

42 

72 

65 

81 

43 

78 

66 

87 

44 

68 

67 

71 

45 

85 

68 

34 

46 

83 

69 

88 

47 

81 

70 

74 

48 

77 

71 

81 

49 

75 

72 

82 

50 

83 

73 

77 

51 

79 

74 

68 
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SI* 

No. 

Score 

si, 
No* 

Sc ore 

75 

73 

8 S 

84 

76 

86 

S9 

75 

77 

85 

90 

85 

78 

83 

91 

81 

79 

81 

92 

79 

80 

74 

93 

91 

81 

82 

94 

77 

82 

83 

95 

88 

83 

77 

96 

83 

84 

77 

97 

80 

85 

80 

98 

68 

86 

81 

99 

80 

87 

87 

100 

86 

The 

Mean and S.B« 

of the scores vere 

calculated by 

formalae 

I. M 0 3 ? 

Where X = 7924 

; N = 100 


11 * S « 35 « — 



d = difference between the Assumed Mean and the Score 
N — Number of individuals* 


S *13 e = 


M = 


/4730 /—78\ 2 

J 100 _ K ±00> 

J 47.30 - (T78) 2 
7 9 ffl 24 


y4 6 * 30 = 6 a 81 


6*81 
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This shews that the mean score on the attitude questionnaire 
is more than the neutral point (24 x 3 = 72) where the individual 
show neither a positive attitude nor a negative attitude# Henoo 
it -9-iih -h€i interpreted that the group of respondents is showing a 
.Pp.gittye.- or favourable attitude towards practice teaching * 

The next step was to analyse the data to ■» nvestigate that 
experience, qualifications and the type of institutions have some 
hearing on the attitude of the individuals vdio are working as 
teacher educators* All the 100 respondents were categorised accor~ 
ding to the years of teaching experience which they have to their 
credit* The following break up will show the position* 


Experience 

No. of Teacher 
Educ ators 

5 years or Below 

33 

Between 6 & 10 years 

30 

Between 11 & 15 yeras 

24 

16 years or Above 

13 

N 

= 100 


Thus four groups were made according to the number 
of years of teaching experiences The mean score and S.D. for 
individuals of each group were calculated was shown in table 3«Q* 


0 ont d,* » 
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Table 3*0 

Means a m3 R.Ds, of Scores Obtained by Teadicr 
Educators (lixpericncewise) 


X'artic ulars 

Group I 

Group II 

Group III 

Group IV 

M e ans 

80 «90 

76® 53 

80 *58 

79*38 

S ,3s« 

8 ® 90 

5*19 

4*63 

6*83 

Number of 
Individuals 

33 

30 

24 

13 


The above table siowf that there is a difference 
between the moans of four groups* To test whether this differences 
between the groups s is statistically significant or not the *t f 
test iv'as applied with the formula 

t 

d£ - N + N — 2 
1 2 

Where M = Mean of the first group 
1 

M^= Mean of the Second group 

O 

1 = Variance of the first group 

2 2 = Variance of the second group 

N = Number of individuals in the first, group 

1 

= Number of individuals in the second group 

£J 

The following table shows the relationship (t value) 
between different groups! 
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Table 3„1 

t-vaiues Between the Means for Different Group 


Particulars 

9 1 9 Value 

Level of 
Significance 

Between 

Croup 

I & II 

1*30 

NS* 

Between 

Group 

II & III 

3*04 

*05 

Between 

Group 

III L IV 

0 ® 5 6 

NS 

Between 

Group 

I & III 

0*17 

NS 

Between 

Group 

£*• 

H 

H 

0*21 

NS 

Between 

Group 

II & TV 

1 *35 

NS 


* Not significant. . 

From the above 't* values it can be interpreted that 
there is significant difference between the Means of Groups II & 
III* Bence there is some difference in attitude of persons 

belonging to these two groups* 

Farther to see whether these f/our groups were 
significantly different from each other or not, the analysis of 
variance was done. The following table shows the results 


obtained therein* 

Table 3*2 

Summary-Analysis of Veriance-Etperienoewisc 


Source of 

Variation 

df 

S .S . 

M.S , 

F 

Between Groups 
Vitbin Groups 

3 

96 

345.9G78 

5151*7922 

115.3226 

53*6645 

2.149* 

Total 

99 

5497.7600 

- 



♦Not significant at *05 level. 
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The F is not significant at „05 level, of confidence. 

&enoe it can ho interpreted that there is no significant difference 
between these four groups, on the whole. 

Then the investignicr tried to see the bearing of 
qualifications on attitude. All the 100 respondents vere categorize 
into three groups as shown here: 


Qualifications of 
Teacher Educators 

Number of 
^es pondents 

B.Ed./B.T./L.T. 

18 

M« Edo 

GT 

Ph oD* 

15 


The Mean Score and S»D» for individuals of each group 
were calculated as shown below: 

Table 4»0 

Mean and S .Ds, of Scores obtained by 
Teacher Educators - Qualification 


Particulars 

Group I 

Group II 

Group III 

Means 

78 s33 

78 a 68 

82o46 

S ®Bs 0 

6 b Q5 

6 o 73 

8 o 22 

Number of 

Individual s 

18 

67 

15 


The above tabic shows that there is difference between 
the three means* The f t' test has been applied to see the 
di ff erence « 
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The following table shows the relationship C’t' value) 
batween different groups: 

Table 4.1 

* t ’ Values Between the Means of Different 

Groups - Qualification- 
vise 

Particulars 't 1 Value Level of 

S ignif ic anc e 

Between Group I & II 0,22 NS* 

Between Group II & III 1»66 NS 

Between Group I & III 1*62 NS 

* N 0 t significant, 

Since none of the ’ fc’ values is significant so it can be 
interpreted that any two groups, though having different qualifica¬ 
tions, are not significantly different from each other as regards 
their attitude* 

Further to see whether these three groups were signifi¬ 
cantly different from each other, the analysis of variance was done* 


Summary - 
Qu 

Table 4. 2 

Anal?^sis of Variance - 
alific ationwise 


Source of Variation 

dt 

S,S . 

M.S . 

F 

Between Groups 

2 

175 ,1943 

87 d 5 971 

1.805* 

Within Groups 

97 

4706.5957 

48*5216 


Total 

99 

4881« 7 900 

- 



* Not significant at «05 level* 
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The next step In the analysis of the data was to calculate 
the Mean ocore and S*!)* for individuals belonging to the three 
groups made on the basis of the types of institutions to which they 
belonged® The group formation will be clear from the followings 


Teacher Educators 

Number of 

working in: 

lies pon dents 

Versity department 


of Education 

3 3 

Affiliated Private 


Colleges 

48 

Govt. Training 


Colleges 

20 


Table 5«0 

Means and S.D,s of Scores of each Group - 
'Types of Institutions 


Si* No* 

Particulars 

Group I 

Group IT 

Group III 

1 

Means 

78,78 

78,83 

77 ,45 

2 

S .Bs. 

6 0 39 

7,18 

5 ,52 

3 * 

No* of 
Individu als 

32 

48 

20 


There is a difference between the above means* 

The application of 1 1’ test shows the following results 
regarding indifference of Means. 


Cont d* . • 
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Table 5*1 

t-value for Indifference of Means for different Groups 


The V a pue of Level of 

' t' Signific ance 


1 

Between 

Oroup 

I & 11 

0*33 

NS* 

2 

Be two on 

Group 

IT & III 

0 „ 86 

NS 

3 

Between 

Group 

I & ITT 

0*20 

NS 


* Not Significant 

It shows that the cliff crone c between the means of any 
two groups is not significant. It can be interpreter! that the 
types of institutions have got no bearing upon the individual’s 
attitude towards practice teaching. 

To see the d iff erence between the throe groups taken, as 
a whole, the analysis of variance was done as shown in the table 
below 1 . 

Table 3.2 

Summary of Analysis of Variance — Type of 
Institution-wise 


Source of Variation 

df 

s.s. 

M » S * 

F 

Between Groups 

2 

116*8546 

58 <,4273 

1 * 202* 

Vi thin Groups 

97 

4713*5854 

48*5937 


Total 

99 

4830*4400 

*_ 



* Not significant at *05 level* 

The F is not significant* Fence it can be interpreter! 
that the type of institution to which the individuals belong mate 
no difference in their attitude towards practice teaching* 


Si* 

No* 


Particulars 
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Conclusions and Suggestions 


The present chapter contains the findings of the study 
of teacher educators' altitude towards practice teaching. The 
analyst 0 °f the data revealed the following conclusions: 

i» The attitude scale prepared hv the investigator has 


a reliability coefficient of 0.55. 

2, The mean score of all the 100 respondents on this 
attitude scale is 79.74# Since the score of 72 Indicates a neutral 
attitude, it can he inferred that those who have secured a near, 
score of 79*74 on thifj scale show a positive attitude* In the 
present investigation the teacher educators show a favourable 
attitude towards practice teaching. 

3 ® Difference in the number of years of experience 
does not bring any change in the attitude as shown with the help of 
of the analysis of the variance; though there is significant 
difference between the mean scores of Group II &- III m » de on the 
basis of experience. In the present study it can be said that 
those who belong to the III group have more favourable attitude 
towards practice teaching, On the whole there is no significant 


difference among the four groups. 

4. Qualification has no hearing on the attitude. Teacher 

educators having different .ualiftcattona such as B.T./B.Ed. or M.Sd. 
or Ph.D. are in no w different from each other as regards their 

attitude towards practice teaching. 

+ Vip tvoes of institutions to which the 

5, Difference in the tvpes 

, , hnve any influence on their 

teacher educators belonged does 
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attitude * So it can be inferred that the attitude is independent 
of the institutional set-up to -which the different teacher educators 
belonged* 

Suggoptions for Further He search 
On the basis of these conclusions reached by the Investi¬ 
gator, the following suggestions are extended for further research 
and other reforms in the teacher education* 

1© The scale prepared by the investigator has r reliability 
of 0©55© Sc it can be used over a large population of teacher 
educators belonging to the different parts of the country* 

2© The attitude of teacher educator? towards other aspects 
of teacher education such as theoritical courses, teachers role 
etc* can be studied* 

3© The difference in the attitude can also be studied in 
relation to such variables as rural-urban, age, sex etc. 

4© The same study of attitude can also be done in ease 
ofprimary school teacher educators* 

5* Vays and means can be devised to make this attitude 
more favourable so that improvement in teacher education may be 
possible. 

6. Evaluation system in teacher education can be improved 
if the attitude of teacher educators can be made favourable© 

The relationship between the two can be investigated and steps 
may be taken accordingly* 
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SUMMaIJY 


■AN INVESTIGATION INTO TIIK TEACHER EDUCATORS ATTITUDE 
TGUARDS PRACTICE TEACHING IN SOME OF TIIE SELECTED 
TRAINING COLLEGES OF U.P. and DELHI 


Need for the Study; 

Teacher education is considered as one of the most important 
segments of the entire educational field* Upon the quality of 
teachers depends considerably the standards of education* Practice 
teaching occupies a. itiaj or portion of training programmes for 
teachers* It is generally controlled by the teacher educators and very 
insignificantly by the school teacher in cur country* The inventi— 
gator thought to study the attitude of teacher educators towards 
practice teaching because it is the attitude which guide one's 
relationship with others and also the perception about the object 
in view® Improvements are possible if teacher educators attitude 
is known towards practice teaching. Student teaching is assuming 
many dimensions because of the changing school and societal con¬ 
ditions out ©ide 6 Teacher educators must view it with different 
angle so that adjustment is possible with new conditions* The 

investigator did not come across any attitudinal study related to 
practice teaching and thought it into the fitness of things to 
undertake this study so that some light can be thrown on the affairs 
of practice teaching in our training colleges. 

Scope and Objectives of the Study : 

The study is confined only to the teachers of selected 
training colleges in U.P. and Delhi* Again, it is restricted to 
measuring their attitude towards practice teaching* Only secondary 



school teacher educators taking academic subjects such as English, 
Hirdi, Science, Maths,, Social Studies etc, have been included here. 


The following objectives were kept in views 

1) To find out in general the altitude of teacher educators 
towards practice teaching, 

2) To ascertain whether teacher educators attitude towards 
practice teaching differs with their experience, qualifications 
g nd the type of institution to which they belong. 


The Procedures and the Methods : 

A five point attitude scale of Likert type has been 
developed to measure the attitude. Out of 60 statement? collected, 
regarding practice teaching, only 24 have been retained.in the scale 
after statistical analysis for the selection of items by means of 
chi-square test. The attitude scale hss been administered on a 
population of 196 teacher educators, of which 100 have returned the 
scale dully filled in. These 100 responses were analysed. This 
sample can be considered as representative because teachers from 
different type of institutions replied to the questionnaire. They 
were also having different qualification and the number of years of 
teaching experience to their credit. Out of the total estimated 
copulation of secondary school teacher educators which is roughly 
500 this sample of 100 is quite representative. Moreover 100 teacher 
educators cut of this 500 can be eliminated because they teach such 
subjects as art, craft, physical education and nursery education 

etc > 

Tv,e Croacbach .Ufa Method has been employed to establish 
the reliability of the scale. « is calculated as 0.55. 
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•Analysis awl Interpretation of Data : 

The weight age for each item has been given from 5 to 1 
along the continuum and vice versa according to the nature of the 
Item i®e* positive and negative* The individual total score for 
24 items, indicate the attitude of teacher educators* The total 
score of 72 ie a cut off point and the score above this point 
indicates a positive attitude and below it a negative attitude* 

Further more, the individual total scores have been 
classified and analysed separately according to the teacher educator's 
qualification, experience and the type of institution to which they 
belong « 

The Means and Sills have been calculated for each group 
formed on the basis of variables in the study,. The ’t' test and 
Analysis of Variance have been employed to test the significance of 
difference between means of any two groups taben at a time or more 
than two groups taken as a whole, respectively* 

Main Findings of the Study : 

i) The attitude of teacher educators in general towards 

practice teaching is favourable* change 

ii) Experience of teaching does not bring/in attitude 

of teacher educators toward practice teaching; though in the present 
study it was observed that teacher educators having teaching 
experience between 6 to 10 years differ in attitude from those who 

have more than 10 years of teaching experience* 

iii) There is no difference in attitude as a result of 
difference in qualifications of teacher educators. 
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iv) There is no difference in attitude as a result of 
difference in the type of institutions to which the teacher educators 
he! ong® 

Suggestions for Further Study ; 

1® The scaie can he used on a wider population® 

2* It can he improved to obtain higher reliability* 

3® Ways and means to improve the teacher educators’ 

attitude towards practice teaching can he found out® 

4® Attitude of teacher educators towards other aspect 
of teacher education can he studied® 
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NATIONAL institute of education 
(N ational Council of Educational "Research & Training) 

13 s NIE Hostel Mehrauli Road, New Delhi-16 

V,P. Sharma March 20 s 1968 

A isociateghip Course Student 


Dear Sir/M ad am 

I venture to approach you for co-operation in the 
successful completion of my study on » Teacher Educators 1 * 3 4 Attitude 
towards Practice Teaching; ’ As you alreadly know that practice 
teaching is considered as the backbone of any teacher education 
programme , hence it is necessary to know that hon.' we, as teacher 
educators, perceive it and what altitude is generally held 
regarding the same a 

Here is an attitude scale for recording the degree of 
your agreement/disagreement with each statement* You are requested 
io put a check (__/) to ahow r your position on the given continuum* 

Do not leave out any statement even when you find it difficult to 
make up your mind* Your views will remain confident.ialo It would 
he appreciated much if you may send questionaire filled in within 
Itn days of the receipt of this* 

Example:- Herbartian Steps are not to be necessarily followed by 

a student teacher* 

(a) Completely agree 

(b) Agree 

(e) Undecided 

(d) Disagree 

(©) Completely disagree 

I earnestly hope to receive your fullest co-operation 
in this study* 


Thanking you very much 
Yours sincerely 
Sd/- 

(V»P« Sharma) 

N„B:-Please use the attached self addressed stamped envelope 
for sending your reply# 
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because the main points of criticism 
are communicated by the superviser 
after the lesson is over. 
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17» A student teacher must be placed for 
practice teaching is a school where 
he/she is likely to take up the teach 
» ing job in future* 
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24» The part of practice teaching should be 
arranged in a school attached to 
college and the rest in unattached 
school® 
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Scores of Teacher Educators ha\ing Pk „1) - 
as their Professional Qualification 

N s 15 


SI o 

No* Score 


1 

82 

2 

81 

3 

84 

4 

88 

5 

104 

6 

80 

ev 

4 

77 

8 

79 

9 

83 

10 

78 

li 

79 

12 

88 

13 

90 

14 

SO 


15 


64. 
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Table 10 

Scores of Teacher Educators Lelongin^ 1 o 
the University Departments of Education 

N = 32 


si. 

No • 

So or e 

SI . 

No 9 

Score 

1 

78 

17 

85 

2 

08 

18 

68 

3 

64 

19 

78 

4 

8 2 

20 

79 

5 

80 

21 

83 

G 

79 

22 

75 

7 

76 

23 

77 

8 

72 

24 

68 

9 

04 

25 

77 

10 

76 

26 

82 

11 

80 

27 

81 

12 

74 

28 

84 

13 

90 

29 

38 

14 

88 

30 

74 

15 

81 

31 

104 

1C 

83 

32 

73 



T ah 1 e li 


x i 


Scores of Teacher Educators belong In" to 
the Affiliated Private College 

N =s 48 




S3 * 

No * 

Score 

SI* 

No* 

Score 

1 

71 

25 

72 

2 

74 

26 

80 

O 

O 

79 

27 

83 

4 

78 

28 

88 

5 

93 

29 

77 

6 

91 

30 

91 

7 

72 

31 

79 

8 

84 

32 

81 

0 

73 

33 

85 

10 

64 

* 34 

75 

11 

6 9 

35 

84 

12 

80 

36 

87 

13 

78 

37 

SI 

14 

75 

38 

86 

15 

71 

39 

79 

16 

70 

40 

68 

17 

82 

41 

86 

18 

89 

42 

87 

1 9 

77 

43 

81 

20 

83 

44 

84 

21 

84 

45 

85 

22 

92 

46 

83 

23 

86 

47 

85 

24 

66 

48 

86 
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Table 12 

Scores of Teacher Educators belonging to 
Government T r3 j ning Colleges 

N - 20 


SI . 

No® 

Score 

1 

72 

2 

81 

3 

79 

4 

75 

5 

73 

6 

73 

7 

80 

8 

70 

9 

76 

io 

SO 

11 

81 

12 

71 

13 

74 

14 

77 

15 

77 

16 

80 

17 

83 

IS 

82 

19 

74 


20 


91 



